Welcome




How did you learn to read?

Can you remember?




Book-by-book-by-book?




There have been many
different methods of
teaching reading over the
A< years!




Phonics is for adults
- not just for ‘infants’!

* What do we do when we want to
read an unknown Latin plant name?

* What do we do when we want to
spell a new multi-syllable word?



On the count of three, read
these words aloud...

Calceolaria integrifolia



Now I’ll give you a new
word to spell...



We set children up for lifelong reading
and spelling when we teach phonics

rigorously and 2
comprehensively. @“\ﬁa

We are not expecting children to deduce
the code for themselves like many of us

had to during ™
our school days. %



* The English language is a rich language
consisting of hundreds of thousands of
words

* Problems arise with written language for

both reading and spelling g

— the influence of many languages over many
years. e.g. Anglo-Saxon, West Germanic,
North Germanic, Latin, Norman French



Teaching of early reading

Sir Jim Rose and a team of inspectors
conducted an independent national
review in 2005-6 informed by research

and leading-edge practice:

This was following a parliamentary
inquiry into the teaching of reading
(2003 — 2006)

education and skills




The official guidance in England:

Teachers should use Systematic
Synthetic Phonics programmes
and ‘cumulative’ decodable
reading books for beginners



Why is it ‘synthetic’ phonics?

Synthesising = sounding out
and blending the sounds
to read the unknown words

a»” (aloud or silently!)

~—



Our school uses the
Oxford Reading Tree
Floppy’s Phonics programme

By Oxford University Press
and Debbie Hepplewhite




Oxford Reading Tree
Floppy’s Phonics programme

Floppy’s Phonics is designed:

* to inform parents and carers routinely and fully
about their children’s reading, spelling,

handwriting and vocabulary development

* to aspire to work in partnership



Teaching reading, spelling and handwriting with the
‘two-pronged systematic and incidental phonics’
approach for all children

Floppy’s Phonics and Debbie’s

Synthetic Phonics training are ‘DfE validated’
Training

Debbie Hepplewhite

debbie@phonicsinternational.com



A two-pronged approach to synthetic
phonics teaching and learning

Systematic: Incidental:
Planned sindividual
incremental *group
phonics class
programme - as heeded

Ever-present
Alphabetic Code Chart



The synthetic phonics
teaching principles work for all!

v The ‘alphabetic code’ is taught systematically
- and incidentally when required

v’ Same alphabetic code and phonics skills need to
be taught no matter how different the children
may be — some may need extra practice!

v’ Children all succeed - to talk, to read, to spell,
to write



But one size does not fit all
But children learn in different ways

“..all beginners have to come to terms with the
same alphabetic principles if they are to learn to
read and write...

...It cannot be left to chance, or for children to
ferret out, on their own, how the alphabetic
code works.”

Sir Jim Rose in response to common misunderstandings
(Final Report, March 2006)



What is the alphabetic code?

Allotting letter symbols for the smallest sounds

of speech is the basis for creating a spelling code -
enabling us to communicate through writing.

Translating the letter symbols into sounds is the
basis for reading.

We can show this visually on a chart
to make the alphabetic code tangible.



Graphemes or
spelling gl

alternatives
-across the rows

Sounds

- down the left

columns as
there are fewer
sounds than
graphemes
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Graphemes or
spelling

alternatives
-across the rows

Sounds
(phonemes)

- down the left

columns as
there are fewer
sounds than
graphemes

Graphemes are letters or letter groups
that are code for the sounds:

e.g. sound /ai/ acorn, aid, play, cake,
grey, sleigh, straight

The ‘'sounds’ are the ‘phonemes’,
these are the smallest sounds of speech
that change the meaning of a word:

e.g. /b/ loa/ It/ compared to /k/ /oal It/

Some ‘sounds’ are two phonemes combined:

e.g. letter x in ‘fox’ is code for two phonemes /k+s/

There are around 44 phonemes in the English language
but 50 ‘units of sound’ on the FP Alphabetic Code Chart.



English — around 44 sounds Spanish — 24 sounds!

The Spanish Alphabetic Code
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Assimilate, Adjust, Absorb

Is the Alphabetic Code Chart too complex to use from
the beginning?

The children start to assimilate the rationale,

adjust to lesson routines and increasingly absorb
the information.

It enables many children to self-teach.

It supports the adults in their understanding!



The Synthetic Phonics Teaching Principles

Teach:

KNOWLEDGE of the ALPHABETIC CODE
= |letters linked to the sounds of speech
code is ‘reversible’, introduced ‘systematically’
THREE CORE SKILLS (and their sub-skills)
1. ‘Sounding out and blending’ for reading

2. ldentifying sounds in words and allotting
letters and letter groups for spelling

3. Handwriting — forming letters correctly
while saying the sounds



Apply: @
/%f—i%

~— J

* Apply growing phonics knowledge and skills
to CUMULATIVE words, sentences and texts
for reading, spelling and writing

[cumulative = words which ‘match’ the
alphabetic code taught to date]

* Apply to reading and writing
in the wider curriculum




Teaching and Learning Sequence

Floppy’s Phonics Teaching and Leamin-g Sequence

le
le
(. lntte Revisit and Review: Teach: Introduce new
:::" Revise sounds and sound and graph
A graphemes with using the Flashcard,
Flashcards, Frieze and Frieze and CD-ROM
Say the Sounds
Posters
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extend their core "
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and sentences
using Cumulative
Texts and
Grapheme Tiles

Teaching
Handbook 1




* Foundation Stage P re- p h 0 n i CS

* EAL or new to English

* Speech & language SO un dSZ

*environmental
rhythm, rhyme
*singing, chanting
*percussion, music
ediscussion!

*oral blending and

segmenting (phonics
sub-skills)

¥
= At the Match
F A —"" ol




Oral blending and oral segmenting

1. Sub-skill of reading without letters:

Say, “Pull up the /z//i//p/ of your /k//oa//t/.”

2. Sub-skill of spelling without letters:

“Mat, /m/ /a/ /t/. Spoon [s/ [p/ [oo] [n/.

This helps your child’s awareness of sounds.



Decoding

1.

Study the printed word from left to
right to recognise any ‘letter groups’

. Finger-track under each grapheme

(letter or letter group) from left to right
whilst saying each sound

. Run your finger right under the whole

printed word, from left to right, when
you say the whole word \



Decoding
Study the printed word first — looking for letter groups!

stick

¥ 8% §

> &
-
[sl Itl hi [kl * stick ” \
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Spelling-with-editing routine

‘: /J
/i

Face the same way as your child

Left hand, palm facing — make sure your
child sees your hand ‘on the left’

Say the word to be spelt, very slowly — the
individual sounds will ‘pop out’

Tally the sounds onto thumb and fingers
Repeat each sound separately and clearly
Then count how many sounds



Spelling-with-editing routine
Model how to write the ‘sound dashes’ top left of
the page, from left to right
The sound dashes double-up as writing lines

Write the graphemes on the lines whilst engaging
the child to call out the sounds as you write

Then sound out and blend to check the word
(engage your child to say the sounds without you as
soon as possible)

Confirm if the word is spelt correctly



Sound dashes / writing lines
- the spelling

Check letter formation too!




Cover notes in the Floppy’s Phonics Books provide
guidance for the adult to support the young reader

to blend and segment:

Series created by Roderick Hunt and Alex Brychta
Phonics Consultant: Debbie Hepplewhite

Debbie Hepplewhite’s Top Tips

Once children have learned all of the sounds in Stage 3 they can go on
to read the Stage 3 Floppy's Phonics Fiction and Non-fiction.

USING THIS BOOK TOGETHER:
© say the sound together.

& Ask your child to finger-trace the letter
group and say the sound.

© Ask your child to point to the key picture
and say the word, e.g. “ai as in aim”.

O Ask your child to sound out and blend the
list of words,

© Find all the words that include the focus
sound in the picture. Some are labelled,
some are not.

O Talk about what is happening in the
picture, e.g. Who can you see? What are
they doing? How do you think they might
be feeling?

@ Ask your child to say the sounds at the
bottom of the page as quickly as possible,

emember to do the fup Activities ot the
and - |etter-tracing, Mmatching gnq reading!

THIS BOOK INTRODUCES:
a.i. as in aim.

€€ asineel

.

lgh as in knight.

Hear the sounds on our website
www.oxfordowl.co.uk

LABELS IN THE ILLUSTRATIONS

The labels show the focus letter group in
black. Encourage your child to listen for
the facus sound within the word as you

read the whole word to them.

_/"M
f/"__/

What is blending?

For reading (decoding) say the sounds
from left to right of the word and blend
the sounds to hear the whole word.

How to blend:

Point under each grapheme (letter or
letter group) os you say the sound, then
run your finger under the whole word
as you say the whole (or blended) word,

co. l-igh-t light
{;9 9

ds and spellings
ters written like this /k/ referto a
ound, not a spelling.

e.g. /kf asin cat, key, duck
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Tips for spelling (encoding)

Say the word slowly to identify each

sound in the word. l
ee

Use your left hand
to tally the individual
sounds to your thumb

and fingers.

TEACHERS:
Far Inspiraliunal Su|
PpoTt plu:
resources and e!noksp *
www.oxfo rdprimary.co,uk

RENTS: i
‘:I:lu your child
with essential tips, fun
activities and free eBooks

www.uﬂordowi,:o.uk

Blending routine
for reading

Segmenting routine

for spelling




BOOK OXFORD | L&S PUPIL BOOKS
LEVEL PHASE

48 Sounds Books

6 level 1 ‘cloud books’
not interactive

When letters and sounds
are introduced, the books
are numbered Book 1,
Book 2, Book 3
(36 numbered books)

Training



Print-rich and Picture-rich:
oral language - not ‘just’ phonics

! o ¥ AN

At Home




Examples of
lllustrations

Sounds Books:

162 full illustrations
Interactive Platform:
144 full illustrations
(21 of 144)

(B tpinmdgock ckeurhb (Binmdgock ckeurhb

Picture-rich:
Oral language plus phonics examples in memorable contexts



Inside the Floppy’s Phonics Books

How to use this book

Say the sound.

say the word.

Blend to read the list
of words.

Q- S.oar 6r

Trace the letter shapes.

Point to the picture and

| These pages are on
& the digital platform

with audio _

Debbie Hepplewhite's Top Tips
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a storm on a farm
a dog barking in the yard

A shark can dart.

4% -igh ch oo th ng or

Ur oda
ar or

QG o e rophames and oy the sounds

ee qu ur sh Can a stork surf?

Put the corn in the barn.

\ The sharp plank has torn my shorts.
" (5 oot e i, Wi cepions e e

-igh ca ai 0o qu ar ur

N 5
o igh oa -00 oo ar or ur

Look up! Look up!
See the full moon,
It glows in the stormy gloom.
See the stars twinkle,
A burst of light. Zoom!
See a shooting star,

Quick, catch it in a jam jar!

) et the poer. St o ond lece cny v s yous c i ko

These ‘end
pages’ are not
on the digital
platform

—



Sample Screen Views: web-based platform

Level 3: Book I5

Listen to the audio. Drag the correct graphemes to make the word. @
— Select the letters to watch SCREEN
a letter formation
@ k @ n Oxford OWL

@ Select the audio buttons to listen to the words. Select the letters to watch how
they are formed. Select Chip, Floppy and the word list and complete the activities.

Drag and drop
for spelling

Level 3: Book I5

Select the graphemes to listen to the sounds.
Blend the sounds and listen to the word. @

h or n
© o 0 See the letter/s, Hear the sounds,
horn say the sounds point to the graphemes

For use in school and at home,

Blend and reveal . :
the teachers will guide your use.

for reading



Poster Range
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Alphabetic Code Flashcards

C
g cog
gap o act
dig on cost
| tag got _—
”'; d
T po
ea
c h o r tea
cork team
chin kgt reach
chat storm
much -




Mnemonic picture-words

/k/ =0
(]
cat k ey
u ck

‘Mnemonic’ means ‘aid to memory’.

Picture-words and their printed words make the
learning of the different sounds and spellings more
memorable and manageable and can clarify the
teaching and learning for adults and children alike.



Phonics sub-skills and skills Activity Sheets

i v 0y 0 Name Date m
ff : I ol g
s s s s s s s ai -ay eigh ey alf :
$ 55 5.5 S off huff puff cuff tiff H wait away weigh they
i stuff scuff fluff puffin i plan replay eight grey
S R * remain pray neigh osprey
: afraid player sleigh prey
.fj: rainbow layers weight survey
complaint dismayed eighteen conveyor belt
= g
ﬂ?ﬁ Z Now that I'm eight, I can go on ¢
m H my neighbour’s sleigh. It is pulled
B N 2 ¢ by her sweet horse, Grey. Look at
& - H his bright braided reins and hear
N ck <k eurhbfff H his “neigh”. I can play with Grey
H every day!
i

i
born fork torn for short

cork horn corn worn

shorts sport storm morning

Teaching Handbook 2 — Level 5

Essential — extend practice to
Cumulative Texts as part of the
‘teaching and learning sequence’

Teaching Handbook 1



Multi-sensory practice and application

h b

Grapheme Tiles
and
Picture Tiles

A

| Il

le SS

Say the Sounds
Posters

Say the sounds
oOxford Reading Tree Sounds and Letters Stage 1+

S a t P

=
3
o

m Activity

Soy the sound. Tracs the lattars. Say the word. Listan for tha A sound.

off huff puff cuff tiff
stuff scuff fluff puffin

Sheets
1to 134

Say the words. Can you hear the / sound?

Draw something ending i

ck-ckeurhl

Cumulative
Texts
From ‘-ck’

® Cumulonive Texts Sge 5 ore A

It is difficult to spot the puffins at the zoo
because they always float away.

The café has a fantastic trifle, lots of muffins
and several different types of coffee.

The dolphin sped through the rough waves
and made us all laugh with joy!

My nephew has a telephone that is in the
shape of an elephant!

School children sometimes pretend to have
a stomach ache but they really want to stay

z |in bed!

z
s | The machine took the cherries off the

branches so the chef could make them into
cherry pie.

© Oxtord Universit




Photocopiable Posters
- and for use in children’s phonics folders

Say the sounds
oOxford Reading Tree Sounds and Letters Stage 1+

S a t
1 n m
g o) C

h b
L Il -le

A 9— O 1%

1

f i

SS

¢ Book 25: jai/ ai -ay eigh -ey ae

al

i Book 28: /j/ j -dge -ge ge gi gy Book 28:/ull -le -el -al -il

j -dge -ge
= &S
jug bridge orange
-le -el -al

L ¢, e
bot_tle p”arrcel hospital

ge . s
gy <X
il

pencil

Levels 1+ to 4

ay eigh -ey
8 o=
tray ight grey
a ae ea
tabl suvime bre
Level 5

21 Frieze Posters
Handbook 2

8 Say the Sounds Posters (from print-to-sound and sound-to-print)

Handbooks 1 & 2



Vocabulary, Phonics
and Building Spelling Word Banks

Jul/
al |

animal oval
vertical capital

signal final
several hospital

L
pencil lentils
April stencil
nostrils fossil evil

Which of these words can you
find in the picture?

Phonics for reading and spelling linked to
wider language, memorable pictures and story themes



Example Word List of Six Words

lai/
ai |
aim tail snail
paint sail waist
train paintbrush
trainers

ay

hay lay tray
clay today
crayons playing

Now that I'm eight, I can go on
my neighbour’s sleigh. It is pulled
by her sweet horse, Grey. Look at
his bright braided reins and hear
his “neigh”. I can play with Grey

=0 ;/‘\:;(i'r!‘ ‘::‘ eth‘:zeluv:l:?rds <an you ={_) /ail can also be spelled like this: e ig h/ eight g g / grey
1 1
1 i ol B 7
eigh ey [ail §
weigh they
eight grey
neigh osprey
sleigh prey
weight survey
eighteen conveyor belt

g

Level 5
Sounds Books

Introduce new

/s correspondences

in their

key word examples

Level 5

Activity Sheets

Provide spelling word

banks of focus

spelling alternatives



(&

5730
More about the
alphabetic code and
phonics skills
later!



What Is reading?

The princess
wore a pale
green dress.

The girl reads the words in the
book. She understands the
words automatically if she
would normally understand
them when spoken.




Rose 2006 = lAdOpt Gough and Tunmer 1986
Simple View of Reading’ A

processes
Poor word Good word

recognition; good recognition; good
comprehension comprehension

GOOD iy

Two main processes to be

- Word Word
rl nt recognition < POOR === GOOD =3 recognition
d ° h f I I o processes processes
a reader In the Tull sense:
Poor word o Good word
recognition; poor § recognition; poor

comprehension comprehension

1. What IS the word?

comprehension

processes

2. What does the word MIEAN? spoken language

SVoR: Reading = Decoding x Language Comprehension

R=DxLC




TALK TALK TALK

There is nothing better than...
shared sustained thinking and talking.

Chatter about
anything and everything
with your children!
‘Cultural or Literacy Capital’



Why are books so important?




Children who...
read read read

massively increase their
vocabulary (stock of words) and
their knowledge
and understanding of the world



Children who...
read read read

massively increase their
- life opportunities!



The Alphabet
and
The Alphabetic Code

What is the difference ?



What role does the alphabet play?

1) Bank of letter shapes § The Alphabet '3
Aa Bb Cc Dd |
2) Alphabetical order relayed j| Ee Ff Gg Hh §
" L JjKk LU |
by letter names (ay, bee, see) M Nn Oo I
by singing a song at first | Pp Qq Rr Ss
1

3) Note that the capital letters
are the same code for speech
sounds as the lower case letters (/a/ /b/ /k/)




We don’t use
letter names

to teach reading
or spelling!

'
* The Alphabet . g+

|

Aa Bb Cc Dd
Ee Ff Gg Hh
Ii Jj Kk LL
Mm Nn Oo

l Pp Qq Rr Ss
Tt Uu Vv Ww

YH“Xx Yy Zzn




Spelling is a sound-to-print process —
even for adults! We turn speech
sounds into letters and letter
groups (encoding) when writing.

Letter names are used only for
relaying a precise spelling, letter by
letter (by letter name) from one
person to another.

© Debbie Hepplewhite 2011



HANDWRITING \2:

Write all the upper case (capital)
and lower case letter shapes of the
alphabet with the correct tripod
pencil hold. Say the sounds.

“Let me help you...”




Q “Let me show you again...”

“Froggy legs with the log under”

Patient repetition!



Teaching reading
and spelling with the
complex English
alphabetic code



About the alphabetic code

Letters and letter groups are code for the
individual sounds in our speech.

Decoding the letter symbols into sounds is
the basis for reading (print-to-sound):

See the printed word soap, first look for
any letter groups, then say the sounds

[s/ Joa/ [p/, blend the sounds to read (or
discern) “soap”



The alphabetic code is a reversible
code:

For reading:

we start with print and decode to sound

But for spelling and writing:
we start with sound and encode to print



The smallest sounds

Within any spoken word, phonemes (the
smallest individual sounds) can be identified.

[bf [oa] [t/ [k[[oa] [t/

Slash marks are used to denote the ‘sounds’.

We can hear the sound /a/ as in

We do not write words with slash marks.
We teach the children about the use of slash marks.



In the spoken word for we can

identify the sounds:

Note: BUT Never
write a word in

/k/ /I/ /Ou/ /n/ the slash marks

for which the corresponding graphemes

(letters or letter groups) are: Note: We

always write
| words in

C OW n
graphemes



* For beginners, we teach the letters and
sounds of the alphabetic code in a ‘simple’
way at first...

* We teach all the sounds and at least one way
of spelling them: e.g./ee/ ee

 Then we continue to teach further spelling
alternatives which are code for the sounds:

e.g. /[ee/ ee ea e e-e -y -ey -ie



Pronunciation alternatives

Some graphemes need to be decoded
with different sounds dependent on the
actual word. Thus graphemes sometimes
have pronunciation alternatives:

e.g. Letter 'a’ can be pronounced:
/a/ as in apple  /ai/ as in angel
/ar/ as in father /o/ as in want



We aim to create
fearless and flexible
readers and writers

who want to be accurate |

It helps children to know the English code is

complex and will need lots of teaching and
learning. Teaching and supporting with

reading and spelling continues as required.



We encourage children to want to be
accurate but not to be afraid to
make mistakes.

“That’s an interesting word, let me help you
to spell that. Which sounds can you hear in
the word? We need this spelling
alternative for that word. Here are some
more words that are spelt that way...”



Let me help you to spell that

tricky / unusual / interesting word ...

What sounds can we hear

all through the word ? ‘

Let’s find the /ee/ sound on our Alphabetic Code Chart.
Look, you need fAis spelling alternative - as in  chief .

Other examples of words with fhis code are brief and shield.

Quickly, let’'s make a poster of the /ee/ Le word bank.

Downloadable posters: Free CPD Resources at
floppysphonics.com



In summary,

there are three
complexities to the
English alphabetic code:



The three complexities of
the alphabetic code:

1. One sound can be represented by one,
two, three or four letters.

2. One sound can have many spelling
alternatives.

3. One grapheme (letter or letter group) can
be code for different sounds.

(That is, can be pronounced differently!)



Examples of three complexities:

One sound can be represented by one, two, three or four
letters;
e.g. bat sheep hair eight

One sound can be represented by more than one spelling
alternative, sometimes many!

e.g. The sound /or/ can be written as: or, aw, our, au, al,
oar, oor, ore, augh, ough, (w)ar, (qu)ar, (w)a

One grapheme (letter or letter group) can have different
pronunciations;

{ )

e.g. ‘ea eat, bread, break

( 4

ear’ fear, bear, earth, heart



Engaging with the Alphabetic
Code Chart




Let’s see how many

vowel sounds and
consonant sounds we can
identify in the

English language...

How many vowels do you think there are?



Many people might think
there are 5 vowels at first...

aelou



The ‘volume’ in spoken words is provided by
the 20 or so vowel phonemes some of which
we combine to make further units of sounds:

/a/ [el [i] [of [u/ [ai/ [ee/ [igh/ [oa/

short /oo/ long foo/ /[ar/ [or/ [ur/ [air/
/eer/ [oi/ /ou/ /oor/

/y+oo/ /y+oor/ combined sounds



There are around 24 consonant phonemes —
some of which we combine to make further
units of sound:

[s] [t/ [o/ In/ [K] [h] [x] [m][ [d] [g] [\ [f/
/bl [il Iyl /w/ [z] [ng/ v/ [ch/ [sh/
voiced /th/ unvoiced /th/ /zh/

[k+s/ [g+z/ [u+l/ [ng+k/

[k+w/ /ch+u/ combined sounds



Resources to teach the alphabetic code:
Grapheme Tiles and Flash Cards

h b
f
l 11
le SS

ea

tea
team
reach

‘See the graphemes and
say the sounds’ is a
sub-skill of reading.



‘Say the Sounds’ Posters and Frieze

S

ck
h

|

Say the sounds g y
oOxford Reading Tree Sounds and Letters Stage 1+

a

b
[

t P
m d
c k
u r

f i
le -ss

The frieze matches the code
order in the Sounds Books.

Some ‘Say the Sounds’ posters match the
order and some are in ‘jumbled’ order.

‘Point to the graphemes and say the sounds’
is a sub-skill of reading.



‘Hear the Sounds’

Say the sounds

Oxford Reading Tree Sounds and Letters Stage 1+

S

a

t

&y
e\%&;}

‘Hear the sounds and
point to the graphemes’
IS a sub-skill of spelling.

“Air-write

[d], Ih], [k]”



‘Hear the Sounds’

R e ED) “Which /k/?”

S a t P

L “The /k/

g o ¢ k .
as In Cat,

ck e u r h /k/
the as

h b f ff | s

I U -le -ss in duck...




Say the Sounds Strips

St1+ Sounds and Letters book

Kk

O——==
key
kid
kit

kiss

@ What other words can you find in the
picture with the /k/ sound in them?

Wa:.}?!% i y "
*@ s a t P it m d g (o] C k [golf kit, whiskers, kerb]

Repetition embeds the learning



Sample Screen Views: web-based platform

Listen to the audio. Drag the correct graphemes to make the word. @
— Select the letters to watch SCREEN
a letter formation
@ k @ n Oxford OWL

@ Select the audio buttons to listen to the words. Select the letters to watch how
they are formed. Select Chip, Floppy and the word list and complete the activities.

Drag and drop
for spelling

Level 3: Book I5

Select the graphemes to listen to the sounds.
Blend the sounds and listen to the word. @

h or n
© o 0 See the letter/s, Hear the sounds,
horn say the sounds point to the graphemes

Repetition with the online platform

Blend and reveal and the paper-based resources

for reading



Essential MULTI-SKILLS Activity Sheets

Individual practice of the
sub-skills and core skills
for reading, spelling

and handwriting at

word level

Children are fully trained
In the routines —then they
can work at their own
speed independently.

Say the sound. Trace the letters.

off huff puff cuff tiff
stuff scuff fluff puffin

i

‘Say the sound. Trace the latters. Write the letters,

Say the words. Can you hear the /# sound?

©odord

G stagetr Acovty shest: 1t
Name Date
! <)
>\
( R
— ..
O
Say the word. Listen for the /7 sound.

& ck<ckeurhbfff




Simple, multi-purpose Cumulative Texts:

Work at own speed:

% Cumulaiive Texts Stoge 5 More A

{ G ra p h e m e Sea rc h It is difficult to spot the puffins at the zoo

because they always float away.

e Decode

The café has a fantastic trifle, lots of muffins
and several different types of coffee.

e Comprehend

The dolphin sped through the rough waves

® Se If_d ictatio n . and made us all laugh with joy!

My nephew has a telephone that is in the

¢ Convert tO jOinEd Writing shape of an elephant!

{ Write exte n s i o n Se nte n ce School children sometimes pretend to have

a stomach ache but they really want to stay
z | in bed!

¢ I I I u St rate 2 The machine took the cherries off the

branches so the chef could make them into

cherry pie.

 Periodic teacher dictation

84 @ Oxford University Preas © Phonics International Ld. 2011




The school’s bookbag routine

The paper-based resources
are constantly added to

o7

your child’s
for the book

Parents can

ohonics folder

Dag routine!

then see and

support some of the phonics
work that takes place in school.

Please ‘take

an interest’ and

repeat activities at home.



Differentiation

* Learners access core resources
differently — at their own stage of
learning and speed.

* Every learner undertakes his or her own
practice before collective practice.



* Extension activities are always
provided

* Different levels of support

R A\
* Some learners may require \ -
additional time and more

‘little and often’ practice



How the adult supports the
learner to read is very important...

1. Tell the learner the code:
straight In this word, these letters

\ are code for  /ai/.




How the adult supports the
learner to read is very important...

straight
\

$

“In this word, fhese letters

are code for the [ai/ sound.”

Downloadable poster at floppysphonics.com



2. Alternatively, model the sounding
out and blending of the word to
the learner.

3. Or simply tell the learner the

words which are proving too
difficult.



Free posters for Phonics Routines

- the three core skills and their sub-skills

Phonics Routines

Teach the knowledge of the alphabetic code
(the letter/s-sound correspondences)

and the three core skills and their sub-skills

2.Encoding (oral segmenting, spelling-with-editing)

I. Decoding (blending or synthesising)

Sub-skill without print: % @

Adult says the separate sounds “/f/ /r/ [o] [q/". r
rog
Learners ‘discern’ or ‘hear’ the whole word ‘froq’

and then say the whole word “frog”. "

Sub-skill without print:

Say the whole word “soap” very slowly and naturally so
that the separate sounds become evident /o ql.

Repeat the separate sounds as close to real speech sounds
possible  “/s/ [oa/ [p/".

Do not repeat the whole spoken word after that |

Sub-skill with print:

¢ é s \‘ a
Point to pre-printed graphemes A a .l

that have been taught to date:
“See the graphemes //c//crs L ‘n.g
and say the sounds.” =

Sub-skill with print:
Listen to sounds as close as possible to real speech sounds.

I. "Hear the sounds, point to the graphemes.” (Q
2."Hear the sounds, select the graphemes.”

3."Hear the sounds, write the graphemes.”

Core skill for decoding:

«+ Glance at (scan) the prlnted word
from left to right to ‘recognise’ any letter groups.

+ Use the index finger to point directly under euch
grapheme whilst saying the sounds
as close to real speech as possible
from left to right of the printed word.

+ Say the whole word whilst running the index finger
left to right beneath the whole printed word.

* Modify the pronunciation of the blended sounds into the
real word’s pronunciation if necessary.

Core skill for encoding:

+ Use the lcﬂ hand, palm jucing, i\?
to tally the sounds identified ;
all-through-the-spoken-word
onto thumb and fingers.
« Write a ‘sound dash’ for every sound identified
which also act as ‘writing lines’. e
« Select grapheme tiles, magnetic letters
or write graphemes, to spell the word.
+ Sound out and blend the selected
graphemes to check the spelling.

s oa _p

‘Hand Routines’ — floppysp

3.Handwriting (linking graphemes to sounds)

Sub-skill:

Hold the pencil correctly ‘

with the tripod grip.

“Froqqy legs /thumb and index finger] grip the pencil at the
end of the painted part /not on the sloping cone part]

with the log under /the middle finger]”,

Sub-skill: m
Establishing ‘directionality’ of -

writing letter shapes whilst saying the sounds.

Finger-tracing: Use the index finger of the writing hand
to trace pre-printed letter shapes.
Pencil-tracing: Trace pre-printed grey or dotted letter shapes

with a pencil. /

Copying: Copy letter shapes with finger or pencil.
Core skill for handwriting:
Correct tripod pencil grip @ ﬁ
Correct posture sitting at a desk i
Slightly slanted paper, use free hand to hold steady
Write under the letters and words - avoid hooking hand
and wrist around
* Say the sounds whilst writing graphemes as part of the

spelling process
 Write on writing lines frequently as appropriate

www.phonicsinternational.com www.debbiehepplewhitehandwriting.com

fight Phonics Intemation 12

NONICS.com




“Tricky Words’

Useful words which are sometimes
‘tricky’ are introduced steadily
throughout systematic synthetic
phonics programmes.

It is better to tell the learner a really
challenging word, than to tell the
learner to ‘guess’ the word.



And always the adult

should discuss the content
of the book with the child!




PLEASE: @

1. Listen to your child read to you and support
as needed (AND talk a lot about the story)

2. Read books aloud to your child
3. Share the reading of books with your child

4. Continue to hear your child read aloud even
when he or she can read independently

5. Chatter about everything!

6. Repeat the phonics routines with
the Floppy’s Phonics resources LS







Let’s take just
one sound ...

[i]

(...of 50 units of sound on your
mini alphabetic code chart)



Let’s take just one sound ... /j/

Oxford OWL

@ Sselect the audio buttons to listen to the words. Select the letters to watch how
they are formed. Select Chip, Floppy and the word list and complete the activities.

JJ

Jug
jet
jam

jacket

p

,/fg ~

-

- QS ED ~ 0

We see J or j and say /j/ at the beginning of words...

Close book %



OXfOTd Gw L Close book %

@ Select the audio buttons to listen to the words. Select the letters to watch how
they are formed. Select Chip, Floppy and the word list and complete the activities.

@ vw xyz-zzqu ch sh th -ng -dge

- OO ~ 00 S—T)

But what is the code when the sound /j/ is at the end of words?
For reading, we see dge and we say /j/. We never see letter j at the end!



OXfOI'd OW L Close book %

@ select the audio buttons to listen to the words. Find the words in the lists.
Select Chip and complete the activity.

ljl
J)

jug jelly jogging
jar jet jeans
jaw joist jacket

9¢9'9Y

giant gentleman
ginger gym giraffe

gigantic gesture

- OO CD 00 —T

But wait a minute, some words which start with the sound /j/ don’t always start
with this letter: j Is there any code which alerts the reader to this?



Handbooks: Pages 18 to 21 provide
alphabetic code information for /j/

OXfOTd Gw L Close book %

@ select the audio buttons to listen to the words. Find the words in the lists.
Select Chip and complete the activity.

ljl
ge

J

barge emerge
fringe package
village orange

dge |
bridge fudge
badge ledge
hedge fridge

(=)

- OOED ~ 00 < QD

How do we know when to use this grapheme [‘ge’] or this
grapheme [‘dge’] for spelling words which end with the sound /j/?



Thank you for coming!

Please do approach us if you
have any worries about your
child’s progress.




